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And They Were There
from page 79







first-timers thought?  What suggestions were conveyed to plan the 2008 
conference?		This	“post-mortem”	was	the	session	to	attend,	and	each	par-
ticipant	had	a	chance	to	speak.		A	Library Journal	reporter	in	attendance	




















plane	tickets)?		Hong	Kong.		Nice problem to have?		So	many	sessions,	
too	much	from	which	to	choose.		
This concludes the reports we received from the 2007 Charleston Con-
ference.  For information about the 2008 Charleston Conference visit 
the Charleston Conference Website at www.katina.info/conference.
continued on page 81




One of the challenges of information fluency instruction	is	how	to	engage	students	in	the	instruction	session	and	 to	cultivate	 their	
interest	 in	 the	materials	being	covered.	 	This	 is	
particularly difficult in an academic library setting, 




What is An Audience  
Response System?










Caldwell	 likens	 the	 use	 of	 clickers	 to	 “the	
‘Ask	 the	Audience’	 portion	 of	 the	 game	 show	
‘Who	Wants	to	be	a	Millionaire.’”	(9)		By	select-
ing	a	number/	letter	on	their	clickers,	all	audience	












answers	 are	 immediately	 tallied	 and	 displayed	
on	 a	 classroom	 projection	 screen	where	 both	
students	and	instructor	can	see	and	discuss	them.”	
(Caldwell,	 9)	 	 It	 has	 been	 found	 that	 clickers	
encourage	participation	by	ensuring	anonymity,	
and	the	instructor	can	tailor	a	lesson	to	make	sure	
that	a	particular	concept	 is	comprehended,	 if	 it	
is	 clear	 that,	on	 the	basis	of	 the	 responses,	 the	
students	have	failed	to	grasp	the	concept	being	
discussed.	(Hintz,	38)		












The	 clicker	 software	 typically	 integrates	with	






choice	or	 true	 /	 false	 answers.	 	Students	 select	
their	 answer,	using	 the	keypad	on	 the	clickers.	
The	receiver	on	the	instructor’s	computer	collects	
the	 student	 responses,	 tabulates	 their	 answers,	
and	makes	the	results	immediately	available	as	
a	graph	or	chart.		
Clickers in Libraries 
Applications	 of	 clickers	within	 a	 	 library	
setting	 are	 only	 just	 beginning	 to	 be	 explored,	
primarily	in	the	area	of	library	instruction.		Dick-






incorporating	clickers	into	its	“The Seven Deadly 








from the Internet without citing is not plagiarism.	
(Bombaro,	 305)	 	According	 to	 the	 data	Dick-
inson	 collected,	 92.80	 percent	 of	 the	 students	
knew	the	correct	answer	was	false.		This	type	of	
feedback	 can	help	 librarians	 determine	 student	
levels	of	comprehension	and	identify	areas	where	
further	explanation	 is	 required.	 	 (The	complete	
Seven Deadly Sins PowerPoint Presentation	




Sins”	 presentations	 indicated	 that	 the	 sessions	
were	both	effective	and	informative.		Students	at	
Dickinson	 responded	to	 the	use	of	 the	clickers	
enthusiastically,	commenting	on	the	fact	that	the	









that	work	 at	 the	 library’s	Research	Assistance	
desk	providing	 reference	 services.	 	After	 some	
initial	training	on	library	services	and	resources,	
the	student	workers	are	quizzed	using	the	click-













who	might	 not	 raise	 his/her	 hand	 to	 answer	 a	
question	will	gladly	‘click’,”	says	Libby Young,	
Government	Documents/Reference	Librarian	at	
Furman.	 	Young	 emphasizes	 that	 clickers	 are	
not	 appropriate	 for	 every	 circumstance.	 	 “You	
just	don’t	want	to	overuse	them	to	the	point	they	
drag	down	the	presentation,”	she	says.
Texas A&M University (TAMU)
Texas A&M University Library	has	experi-
mented	with	the	use	of	clickers	in	three	different	
types	 of	 instruction	 sessions:	 faculty	 and	 staff	
training	instruction,	instruction	during	Academic	
Integrity	Seminars,	 and	 instruction	 for	English	
Composition	classes.		
While	 clicker	 systems	 allow	 instructors	 to	





Hoffman	 and	Goodwin	 observed	 several	
benefits of the use of clicker technology.  They 
found	that	the	clickers	served	as	‘an	ice	breaker’	
in instruction sessions.  “Before the first clicker 
question	was	even	asked,	students	were	engaged	
and	 curious	 about	 the	 clickers	 and	what	 the	





Brigham Young University (BYU)
Librarians	 at	Brigham Young University	






library	 instructors	 began	 using	 clickers	 during	
these information fluency sessions.  “Because they 




and	provide	valuable	 feedback	 in	 the	 session.”	
(Julian	and	Benson,	258)
Using	the	data	from	the	instruction	sessions	
where	 the	 clickers	were	 used,	BYU identified 
three	 advantages	 the	 clickers	 offered:	 instanta-
neous	 assessment	 of	 student	 progress	 (how	 far	





Julian	 and	Benson	 offer	 this	 advice	when	
implementing clickers into information fluency 
instruction:	 “Carefully	worded	 questions	 that	
fit the context of the instruction provide the best 
experience	for	students	and	the	most	valuable	data	
for	teachers.”		(260)		[For	further	information	on	
best	 practices	when	 incorporating	 clickers	 into	
the	classroom,	see	the	articles	by	both	Caldwell	
and	Martyn.]		




TurningPoint, which can be configured for a 
variety	 of	 settings:	 higher	 education,	K-12,	 or	
corporate	applications.	 	According	to	the	Tech-
Knowledge	 section	 in	 the	August	 2006	 issue	
of	School Library Journal,	 a	 32-seat	 student	
response	 system	 from	Turning Technologies	
runs	$1,483.	 	 (Staino,	25)	 	Dickinson College	
reported	 paying	 $2800	 for	 its	TurningPoint	
system.		(Bombaro,	298)




“Given	a	small	budget,	 it	 seemed	 to	be	a	cost-
effective,	 bare-bones	 system	 that	 also	 offered	
several	 special	 features	 relevant	 to	TAMU Li-















with	 touchy	 issues,	 such	as	academic	 integrity.	














Current	Research	and	Best-Practice	Tips.”	CBE – Life 
Sciences Education	no.	6	(Spring	2007):	9-20.
Hintz, Rachel.	 “Interactive	Whiteboards	 and	
clickers	 in	 the	 classroom.”	Ohio Media Spectrum	
59,	no.	1	(Fall	2007):	37-38.	
Hoffman, Christine	and	Susan Goodwin.	“A	




ing	 your	way	 to	 library	 instruction	 assessment.”	
C&RL News	69,	no.	5	(May	2008):	258-260.	













Texas in Washington, DC this	fall.	
And,	speaking	of	PDFs,	Felicia M. Cleburn,	
<FCLEBURN@mail.twu.edu>	who	works	 for	
Texas Woman’s University	as	a	library assis-
tant in Electronic Resources	participated	in	an	
online	class	in	August	called	Fundamentals of 
Electronic Resources Acquisitions,	 sponsored	
by	 the	American Library Association.	 	Turns	
out	the	course	reading	list	included	an	article	from	












Charleston Conference Observatory – A Pro-





dialogue.	 	The Charleston Observatory	will	
provide	a	mechanism	by	which	this	can	be	done.	
The Observatory	will	be	the	research adjunct	
for	 the	Conference,	 the	medium	by	which	 the	
ideas	generated	are	 turned	 into	robust	 research	
projects,	which	provide	the	evidence	base	for	stra-
tegic	planning.		The Observatory	will	be	a	place	
where	information	experiments	can	be	undertaken	
